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Study detalls

Since its founding in 2008, the Clayton Christensen Institute has
studied the varied uses of online learning within K-12 education.
Beginning in the fall of 2020, the Institute undertook a two-year
series of nationally-representative surveys to track the adoption of
online learning in the wake of the COVID-19 global pandemic to
better understand its various uses and associated instructional
practices. These factsheets share insights from the most recent
round of surveys, which collected responses in April of 2022.



The Sample

Surveys were sent to nationally-
representative lists of teachers
and administrators leased from
MDR.

Responses were collected from

385 administrators representing:

o 380 schools
« 317/ school systems
o 45 states

Administrator roles

W Superintendent

B Assistant Superintendent

District-level Director

B School Exec. Director or CEO

W Principal

B Assistant Principal

m Other



Most-cited factors influencing instructional programs
(select all that apply)

Teacher/staff input 83%

Administrators reported parent and community input 63%
that teacher and staff COVID19 suidelines —
input were often the
most important factor
influencing instructional

Research on best practices 58%
Teacher/staff availability 46%

Student input 38%

programs.

Concerns about equity 37%
0% 20% 40% 60% 80% 100%

Proportion of administrators citing a given factor as the primary
factor influencing instructional programs

B Teacher/staff input
Research on best practices
COVID-19 guidelines

B Parent and community input

B Teacher/staff availability

m Concerns about equity

B Other factors




School system programs
(select all that apply)

Most school systems
had tutoring programs

29%
to Support thelr Tutoring services

students. Many also

offered full-time virtual

enoctoptions
Fall'21

A full-time virtual
school option Spring '22

13%

Learning hubs
or pods

0% 10% 20% 30% 40% 50% 60% 70%




In most school systems
offering tutoring or
virtual schools,
administrators estimated
that only a small subset
of students participated
in these programs.

Proportion of school systems

Proportion of school systems

that offer tutoring

that offer tutoring

100%

80%

60%

40%

20%

0%

100%

80%

60%

40%

20%

0%

1-10%

1-10%

Tutoring participation

In school systems that had
tutoring programs, 22% of
students participated on average.

11-20%

21-30% 31-40% 41-50% 51-60% 61-70%
Proportion of students who participate

Virtual school participation

In school systems that had
virtual schools, 9% of students

participated on average.

11-20%

21-30% 31-40% 41-50% 51-60% 61-70%
Proportion of students who participate

71-80%

71-80%

81-90% 91-100%

81-90% 91-100%



Tutoring providers

Certified teaching staff

School systems tended Non-certified staff
to offer tutoring and izstudents
virtual school programs Foleestuents

. . Community volunteers
using their own staff and R

External tutoring organization

resources. Anonline platform

0% 20% 40% 60% 80% 100%

Virtual school providers

State-wide program 15%
Regional virtual school RS
Private virtual school . 5%
other [ 3%

Virtual charter school I 3%

0% 20% 40% 60% 80% 100%
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About

The Clayton Christensen Institute is a nonprofit, nonpartisan think

tank dedicated to improving the world through Disruptive Innovation.

Founded on the theories of late Harvard professor Clayton M.
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surrounding these issues through rigorous research and
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